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CHAPTER I
INTRODUCT ION
Rationale. --The role of education in a dynamic society, the
progressive construction and development of our culture, is a vital
and significant one. It is broad and complex, requiring continuous
evaluation and implementation or revision in order to achieve social
ly desired objectives. Democracy is dependent upon education for
preservation and realization of its ideals; consequently, development
of national solidarity and national strength proceed from the enlight
ment of the people.~- Since the teacher is one of the instrumentali
ties through which education achieves its purposes, “thought should
be given the most important of all educational consideration: the
selection, education, and continuous development of those who are to
teach.”2
Growing out of an increased awareness for the need for education
al evaluation, teacher education has been subjected to intense scrutiny
from within the professional ranks and public concern has also been
manifested in varying degrees. In describing the development of educa
tional evaluation, Wrightstone, Justman, and Robbins have labeled the
1
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period, 1940-50, the Extension of Measurement and Evaluation.1
To what extent is the profession of Education attracting persons
whose total qualifications predispose them toward developing into skill
ed teachers?
“To prepare teachers competent to give leadership which will
guard and strengthen democracy is today’s challenge to American Colleges
and Universitjes.u2 The extent to which American Colleges and Univer
sities meet this challenge will determine, in large measure, the extent
to which education fulfills its peculiar obligation in the social
framework of democracy.
Admittedly, the traits and qualities which characterize a skill
ed teacher are numerous and sometimes elusive, however, scholarship
can hardly be omitted.
A statement of current thinking along these lines follows:
The teacher’s leadership role calls for a higher order of
scholarship. It must be based on more than the accumulation
of knowledge. While facts are the raw material of thinking,
scholarship requires reflection--seeing the relationship of
facts to each other, to action in new directions, to coping
with social situations,3
If the possession of scholarship for the role of leadership is
deemed a necessary requirement for today’s teacher, it follows that
tendencies in individuals which predispose them toward scholarship of
a high order are worthy of consideration. It should be remembered,
1J. Wayne Wrightstone, Joseph Justman, and Irving Robbins, ~y~lu
ation in Modern Education (New York: American Book Company, 1956), p. 7.
2Donald P. Cattrell (ed.), Teacher Education for a Free Society
(Oneanta, New York: The American Association of Colleges for Teacher




however, that the possession of scholastic aptitude does not necessari
ly lead to the full realization of the inherent potential. Poor
attitudes and motivation, lack of interest or emotionally disturbing
problems are all involved in the extent to which an individual makes
use of an aptitude.1
Educational measurement is assuming increasing importance in
educational evaluation. Scoring devices, precedures for handling tests,
and the tests themselves have all been improved; as a consequence,
educational measurement has experienced a period of rapid growth.2 Inas
much as the stimulus for measurement is present and the values of measure
ment are recognized, there is good reason to believe that the future of
educational measurement seems bright and necessary. Measurement, in
general, deals with the relationships involved in the assignment of a
class of numerals to a class of objects. It is, therefore, a relative
concept, possessing fallacies which can be attributed in varying degrees
to the subject matter, the nature of the instrument and the training of
the observer; all of these interact to influence the nature of the
observations made.3
Increasingly educational scientists are recognizing the influence
of cultural factors in the interpretation of educational measurements.
The validity of most educational measurements depends, to a large extent,
1




W. F. Lindquist, (ed.), Educational Measurement (Washington, D. C.,
1951), p. 85.
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on the degree to which the observer considers cultural factors as
operative in the observations themselves.
Statement of the Problem. --The problem involved in this study was
to ascertain differences, similarities, and relationships as revealed
by scores of the Aptitude Tests of the Graduate Record Examination between
students in the area of Teacher Education and students in the area of
Arts and Sciences of Morehouse College during the period, 1958, 1959,
1960 and 1961.
Evolution of the Study.--Great emphasis and support is placed on
students in the area of Arts and Sciences with less emphasis on the stu
dents studying in the area of Teacher Education. Yet, one of the major
tasks of educational systems in the next ten years is to train more and
better teachers to meet the demands of the great number of students pre
dicted to be entering our institutions during that period. The writer
of this thesis felt that a comparative study of this type would be educa
tional, informative and interesting. it will show if there is any truth
to the old adage that “the less able students pursue training in the
teaching field.”
Limitations.--Thjs study is specifically and concisely concerned
with the graduates in the classes of 1958-59-60-61, at Morehouse College.
All conclusions will pertain to this group only.
Purpose of the Study. --The purpose of the study was to determine
if there were statistically significant differences or similarities in
the Verbal Ability, Quantitative Ability, and Gross Ability, as measured
by the Aptitude Test of the Graduate Record Examinations of the gradu
ating students in the area of Teacher Education and graduating students
in the area of Arts and Sciences.
5
The purposes of this study can best be expressed by the following
questions:
1. Were there significant differences in the gross scores
made on the Graduate Record Examination by students
majoring in Teacher Education and the gross scores made
by students majoring in the Arts and Sciences?
2. Were there significant differences in the verbal scores
made on the Graduate Record Examination by students major
ing in Teacher Education and the verbal scores made by
students majoring in the Arts and Sciences?
3. Were there differences in the Quantitative scores made on
the Graduate Record Examination by students majoring in
Teacher Education and the Quantitative scores made by the
students majoring in the Arts and Sciences?
4, To what extent did the students in the total group of
Morehouse College approximate the National Norms of the
Aptitude Test of the Graduate Record Examination during
the years 1958, 1959, 1960, and 1961?
5. Is there a trend of ithprovement in the scores made on the
Graduate Record Examination, Quantitative and Verbal, by
the students graduating from Norehouse College during the
years under consideration.
Nethodo1qg~ca1Approach.....The Descriptive Survey Method of Research
was used, employing the techniques of testing and statistical analysis.
The formulae used in the computation of the statistics in this study are
as follows:
6
Mean (M) = X + i (~fx1)i
N
Median (Md) = + (N/2 -
3Standard Deviation (S.D.) = 2 1 2
v ~Fx -N N
S.D. 4Standard Error of the Mean (S•E•m) =
Standard Error of the Differences Between the Means (S•E•dm) =
V (S•E•~1)~ + (S•E•m2)2
— 6Z Ratio for a Difference Between Means = M1 -
S E . dm
Procedure.--The following steps were followed to achieve the purposes
of this thesis: Permission from the proper authorities of the college to
1
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conduct this Study was secured; literature relevant to this Study was
reviewed and summarized.
The tests were compared in the following ways: The means, the
standard deviations, the coefficients of variabilities, the differences
between the means, the critical ratios and the degrees of reliability
between the scores of the students in Teacher Education and those in
the area of the Arts and Sciences.
Description of the Data-Gathering Instrument.--The Data-Gathering
instrument which was used in this study was the Aptitude Test and the
Area Test of the Graduate Record Examination.
In 1936, the Graduate Record Examination Prd~j.ect was initiated
by the Carnegie Foundation for the advancement of rteaching, for graduate
school deans and for universities as a joint experiment in higher
education, it was released for general use in 1937, and since then
it has been given in all parts of the continent and in many foreign
countries. In 1943, the Carnegie Foundation turned over the personnel
and facilities of the Graduate Record Examination to the Educational
Testing Services. Since 1948, the Educational Testing Services with
the Council of the Committee on Testing of the Association of American
Universities has modified the examination with the aim of developing a
more flexible instrument.’
At the present the Graduate Record Examination Series consist of
1
Prospectuc for Deans and Advisors, Graduate Record Examination
(Berkeley, California, 1950), p. 4.
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three tests: the Aptitude, the Area, and the Advance tests.
In developing the Series into a more usable instrument the Educa
tional Testing Service conducted a continued program of validity studies
and percentile norms and mean scaled scores were revised as new data
were acquired. As a result of such a program, in 1952 the Educational
Testing Service completed the ~tandardization of the series.1- The
Aptitude Test refers to that test in the Graduate Record Examination
which measures Quantitative Ability and Verbal Ability at the senior
college and graduate school level.
While validity has not been established for the Aptitude Test,
reliability has been ascertained. The predictive value of the test will
be determined, in large measure, by the admission policies and criteria
for success in senior colleges.
Reliability for Verbal Ability and Quantitative Ability of the
Aptitude Test was computed, using the Kuder-Richardson formula 20. Verbal
Ability has a Reliability Coefficient of .95, a standard deviation of 96,
and a standard error of measurement of 21. Quantitative Ability has a
Reliability Coefficient of .93, a standard deviation of 116, and a standard
error of measurement of 30.2
Description of Subjects.--The Aptitude Test and the Advance Tests
of the Graduate Record Examinations are administered at Morehouse College
annually, during the Spring semester. The Aptitude Tests are required of
1
Summary of Statistics, Graduate Record Examination (Princeton,
New Jersey, 1952), p. 3.
2
Score Interpretation Handbook for Deans and Advisors, Graduate
Record Examination (Princeton, New Jersey, 1955), pp. 1-8.
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all seniors.
The subjects of this study included all of those students in the
areas of Teacher Education and the Arts and Sciences of Morehouse College
to whom the tests were administered during the Spring semester of 1958,
1959, 1960 and 1961 academic years. The sample for the Teacher Education
area included 70 students; the sample for the Arts and Sciences area in
cluded 112 students. A total c~f 182 were sampled for the two areas.
The majority of the subjects of this study were graduates of
Negro high schools; all of the subjects were characterized by at least
one other factor, in addition to being senior college students, that of
race. Even though the conceptual framework of this study did not in
clude causaiil relationships, recognition of the effect of existence in
a sub-culture and the degree to which this assimilation into the total
culture exists will determine the extent, in part, to which the findings
become significant.
Survey of Pertinent Literature.--In a study by Capps and Decosta,
to determine the contributions of the Graduate Record Examinations and
the National Teacher Examinations to the prediction of graduate school
success,1 it was found that of the several predictors which were employ
ed in the investigation, the best single predictor of graduate school
success is the Advanced Education Test of the Graduate Record Examination.
The Graduate Record Examination was also mentioned by Hohn and Maclean
as useful in making decisions regarding prospective teachers’ academic
1
Marian P. Capps and Frank A. Decosta, Contribution of the Graduate
Record Examination and the National Teacher Examination to the Prediction
of Graduate School Success, Journal of Education Research (January, 1957).
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potentialities.1
Many colleges have conducted studies involving scores on the
now non—existent Profile Series of the Graduate Record Examination in
an attempt to establish a predictive index for graduate school success.
Mary L. Mock reported that at Harvard University, Chauncy and Dyer
found that prediction of the average graduate marks made from Graduate
Record Profile Scores were nearly as good, in most cases, and better in
certain cases than prediction made from under-graduate transcripts.2
At the University of Georgia, Mary L. Mock found that in general, average
graduate marks of education majors were reliably related to nearly all
sixteen (16) categories of the Graduate Record scores.3 Aptitude test
scores were not included in this study, the study having been conducted
prior to 1950.
Of tangential relationship to the present study are studies on
verbal and non-verbal relationships and studies of cultural influences
in measurements. Jess H. Edds made, a study of the relationships between
verbal and non-verbal abilities of college students and high school
seniors and intelligence, as measured by the Otis Test, and scholastic
N. E. Hohn and M. S. Maclean, General Clinical Psychology (New
York: 1950), p. 16.
2
Henry Chauncy and Henry S. Dyer, ‘1Estimating Graduate School
Success; A Comparison of Predictions made from the Undergraduate Records
and from the Graduate Record Examination Profiles at Harvard University”
(New York, 1940), p. 8, as found in Mary Mock, “An Analytic Study of
the Graduate Record Examinatjonht (Unpublished Master’s thesis, Department
of Education, University of Georgia, 1949), p. 13.
3Ivlary L. Mock, “An Analytic Study of the Graduate Record
Examination,” (Master’s Thesis, Department of Education, University of
Georgia, 1949), p. 48.
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records. Here it was found that verbal and non-verbal abilities have
little in common and that intelligence and scholastic records correlated
1higher with verbal ability than with non-verbal ability.
In a study by T. Edwin Smotheman, in which scores from the Quantita-.
tive and Linguistic section of the American Council on Education Psycho
logical Examination for College Freshmen, 1942 edition, were correlated
with college adjustment and scholastic success, it was found that both
male and female students with high Linguistic scores were superior in
scholastic achievement to those with low scores or those with high Quanti
tative scores,2 This indicated a possibility1 that the Linguistic section
of this particular test is a more reliable predictive index of scholastic
success than the Quantitative section.
A consideration of cultural factors lead to a review of a study
made by Solomon Machover in which the performance of Negro and white
criminals on the Bellevue Adult Intelligence Test were compared.3 It
was found, in this study, that there were slight differentiations between
Negro and white criminal groups; this suggested the possibility of un
controlled environmental factors secondarily associated with race since
the two groups were equivalent in gross cultural status.
1
Jess H. Edds, The Measurement of Verbal and Non-Verbal Abilities
(Nashville, Tennessee: George Peabody College for Teachers, 1936), p. 30.
2
T. Edwin Smotheman, “The Significance of Discrepancies Between
Quantitative and Linguistic Abilities for Scholastic Success and College
Adjustment,tr (Doctoral Dissertation, Department of Education, University
of Missouri, 1951), p. 130.
3 . . .
Solomon Machover, Cultural and Racial Variations in Patterns of
Intellect (New York: Bureau of Publications, Teachers College, Columbia
University, 1943), p. 84.
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Otto Klineburg, in his chapter on “Racial Psychology,” points out
that there have been attempts to devise “culture-free” tests, but it
appears ui~ike1y that success will ever be attained because of the im
possibility of allowing proper weight to the more direct factors which
are due to ethnic and cultural variations; those indirect factors distort
1the concept of equated groups.
1
Ralph Linson (ed.), The Science of Man in the World Crisis (New
YQ~I~: Columbia University Press~ 1945), p. 73.
CHAPTER II
PRESENTATION AND INTERPRETATION OF DATA
Introductjon.--The purpose of this study was to determine if there
are statistically significant differences or similarities in the Verbal
Ability, Quantitative Ability and Gross Ability, as measured by the
Aptitude Test of the Graduate Record Examinations between the graduating
students in the area of Teacher Education and graduating students in the
area of the Arts and Sciences.
To accomplish the purpose stated above, frequency distribution
tables were set up from scores on the Quantitative Ability and Verbal
Ability tests of the Graduate Record Examinations. To establish the Gross
score, the scores from the Quantitative Ability and Verbal Ability were
combined with the scores from the Natural Science, Social Science and
Humanities segments of the Graduate Record Examinations for students
graduating from Morehouse College in the 1958, 1959, 1960 and 1961
classes. These frequency distributions are presented in Tables 1, 2,
3, 4, 5, and 6. The distributions were constructed on the basis of
enrollment in the areas of Teacher Education and the Arts and Sciences,
This study was specifically concerned with the graduates in the
areas of Teacher Education and Arts and Sciences. The subjects were
selected from the total population of Morehouse College that took the
Graduate Record Examinations during the years 1958, 1959, 1960 and 1961
that majored in either Teacher Education or the Arts and Sciences,
l.3~
l4~
For the Teacher Education graduates and for the Arts and Sciences
graduates, there are three distribution tables; one for the Quantitative
scores, one for the Verbal scores and one for the Gross scores. The
mean (M), standard deviation (S.D.), and standard error of the mean
(S~E.m) were computed for each of the above mentioned distributions.
Throughout this thesis there are several “terms,” first, Graduate Record
Examinations; this will be referred to as the G.R.E. Secondly, “total
group;” this will apply to the combined groups, Teacher Education gradu
ates and the Arts and Sciences graduates. Finally, “total school;” this
term refers to everybody that took the Graduate Record Examination during
the years under consideration.
Frequency distribution tables were also set up for the total
school of the graduating classes under consideration on Quantitative
Ability and Verbal Ability. Means, standard deviations, and standard
errors of the means were computed separately for 1958, 1959, 1960 and
1961. These statistics are presented in Tables 15, 16, 17, 18, 19, and
20,
Data as provided in the Score Interpretation Handbook for Deans
and Advisers1 were used in computing standard errors of means for the
national norms of the Aptitude Test of the G.R.E. for Quantitative Ability
and Verbal Ability.
Since the number in each distribution exceeds 50, normal distri
butions were assumed and a “Z” ratio, as described by Guilford2 was
1
J. R. Guilford, Fundamentals Statistics in Psychology and Educa




employed. The recommended procedures were followed in determining
the significant ratio (S.R.) between subjects in the area of Teacher
Education and those in the area of the Arts and Sciences for the
Quantitative, Verbal and Gross scores for the years mentioned,
The criterion of reliability which was adopted for statistical
interpretation throughout this study was the .05 level of confidence.
guantitative Ability. --The performance of subjects in Teacher
Education on the Quantitative Abilities Test of the Graduate Record
Examination is shown in Table 1. Investigation of this table shows
that the mean for the Teacher Education subjects is 355.2. Fifty per
cent of the group scored less than 340 and approximately 98 per cent
scored less than 500. The score intervalwj~t- the largest frequency (12)
was 320-339. The Standard Deviation for this group was 66.2 and the
Standard Error of the Mean was 8.2. Approximately two-thirds of the
70 students scored between 289 and 421. Actually 19 students scored
above 400. One student scored above 500. Further inspection shows that
for this group the scores ranged from a low 230 to a high of 550.
Statistic for the subjects in the Arts and Sciences on the
Quantitative Ability Test of the Graduate Record Examination is shown
in Table 1. Investigation of this table shows that the mean for the Arts
and Sciences subjects is 399.1. Eighty-seven per cent of the group
scored less than 500, The score interval with the largest frequency was
360-379. The standard deviation for the group was 81.6 and the standard
error of the mean was 8.2. Approximately sixty-four per cent of the 112
subjects scored between 320 and 480. Actually 14 students scored above 500.
Two of the subjects scored above 600. Further study shows that for this
group the score ranged from a low of 220 to a high of 610.
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TABLE 1
FREQUENCY DISTRIBUTIONS, MEANS AND OTHER STATISTICS COMPUTED FROM
SCORES ON THE APTITUDE TEST OF THE GRADUATE RECORD EXAMINATIONS,
QUANTITATIVE ABILITY
Teacher Education Graduates Arts and Sciences Graduates
Scores Frequency Scores Frequency
540—559 1 600-619 2
520—539 0 580-599 2
500-519 0 560—579 1
480—499 3 540—559 4
460-479 3 520—539 4
440-459 2 500—519 1
420-439 3 480—499 6
400-419 7 460-479 4
380-399 4 440-459 8
360—379 9 420-439 9
340-359 3 400-419 10
320—339 12 380-399 9
300-319 8 360-379 13
280—299 4 340-359 8
260-279 7 320-339 11
240-259 3 300-319 10




N 70 N 112
N 355.2 M 399.1
S.D. 66,2 S.D. 81,6
S.E. 8.2 S,E. 7,66
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Verbal Ability.--Statjstjc~ for the subjects in Teacher Education
on the Verbal Abilities Test of the Graduate Record Examinations is
shown in Table 2.
Investigation of this table shows that the mean is 3665.5.
Severity-five per cent of this group scored between 289 and 446. Four
of these subjects scored above 500. The score intervals with greatest
frequency (12) was 340-359. The standard deviation for this group
was 76.4, and the standard. error of the mean was 57. It is noted
that for this group the scores ranged from a low of 260 to a high of
580.
The findings of the Arts and Science subjects on the Verbal
Abilities Test of the Graduate Record Examination may be perused in
Table 2. Investigation of this table shows that the mean for this
group was 414.7. The score interval with the greatest frequency was
380-399. Sixty-four per cent of the subjects scored between 330 and
500. The standard deviation for this group was 84.2 and the standard
error of the mean was 8.02. Twenty-one of these subjects scored above




FREQUENCY DISTRIBUTION, MEANS AND OTHER STATISTICS COMPUTED FROM SCORES
ON THE APTITUDE TEST OF THE G. R. E., VERBAL ABILITY
Teacher Education Graduates Arts and Sciences Graduates
Scores Frequency Scores Frequency
580—599 1 600-619 1
560-579 3 580—599 2
540—559 0 560—579 4
520—539 0 540-559 3
500—519 1 520-539 7
480-499 1 500—519 4
440—479 0 480—499 5
420—439 5 460-479 6
400-419 7 440-459 10
380—399 5 420—439 5
360-379 6 400-419 12
340-359 12 380-399 16
320-339 5 360-379 4
300—319 7 340-359 7
280-299 6 320—339 15




N 70 N 112
N 365.5 N 414.7
S.D. 76.4 S.D. 84.2
S.E. 5.7 S.E. 8,02
in m
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Quantitative Ability for the Total Group.--Statistjcs of the
total group on the Quantitative Abilities Test of the Graduate Record
Examination is shown in Table 3.
Investigation of this table shows that the mean for this group
was 376.8 and the standard deviation was 84.6. Sixty-nine per cent
of the subjects scored between one standard deviation below the mean
and one standard deviation above the mean. Fifteen of the subjects
scored above 500. The mode for this group was 329 and the standard
error of the mean was 6.3.
Inspection of this table shows that the scores range from a
low of 220 to a high of 610.
Verbal Ability of the Total Group. --The performance of the
subjects in the total group on Verbal Abilities Tests of the Graduate
Record Examination is shown in Table 3.
Investigation of this table shows that the mean for these sub
jects was 376.2 and the standard deviation was 85.8. Fifty-five per
cent of the subjects scored between one standard deviation below the
mean and one standard deviation above the mean. The score interval
with the largest frequency (21) was 380-399. Twenty-six of the subjects
scored above 500. Further study shows that these subjects’ scores
ranged fro~n a low of 240 to a high of 610.
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TABLE 3
FREQUENCY DISTRIBUTIoN, MEAN AND OTHER STATISTICS COMPUTED FROM THE
SCORE ON THE ~4PTITUDE TEST OF THE G. R. E., QUANTITATIVE ABILITY AND
VERBAL ABILITY, TOTAL GROUP
Total Group - Quantitative Total Group - Verbal
Scores Frequency Scores Frequency
600—619 2 600—619 1
580-599 2 580—599 3
560—579 1 560—579 7
540-559 5 540-559 3
520-539 4 520-539 7
500-519 1 500—519 5
480-499 9 480—499 6
460-479 7 460-479 6
440-459 10 440-459 12
420-439 12 420-439 10
400—419 17 400-419 19
380—399 13 380—399 21
360—379 22 360-379 10
340—359 11 340-359 19
320-339 23 320-339 20
300—319 18 300-319 10
280—299 8 280-299 8
260-279 11 260—279 13
240-259 4 240-259 2
220—239 2
N 182 N 182
N 376.8 M 376.2
S.D. 84.6 S.D. 85.8
S.E. 6.3 S.E. 6.4
in in
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Gross Ability.--The Gross scores are scores made up of all
tests taken by the subjects. The tests taken included the tests for
Verbal Ability and Quantitative Ability, plus the Natural Sciences.,
Social Sciences and Humanities. Statistics for these data are found
in Tables 4 and 5.
For the Teacher Education subjects the mean is 1916.5 and the
standard deviation is 267. The standard error of the mean is 31.8.
The scores range from a low of 1450 to a high of 2370.
The subjects in the Arts and Sciences group had a mean of
2147.8 and a standard deviation of 278. The standard error of the
mean is 26.3. The scores ranged from a low of 1420 to a high of 2760.
One may conclude as a result of these findings that the subjects
in the area of the Arts and Sciences are superior to the subjects in
the area of Teacher Education on the composite scores that made up
the Gross scores for this study.
TABLE 4
NEANS AND OTHER STATISTICS OF GRADUATES IN THE AREA OF TEACHER EDUCATION
AND GRADUATES IN THE AREA OF THE ARTS AND SCIENCES, GROSS ABILITY
Teacher Education Graduates Arts and Sciences Graduates
N 70 N 112
M 1916.5 M 2147.8
S.D. 267.0 S.D. 277.0





FREQUENCY DISTRIBUTION, MEANS AND OTHER STATISTICS COMPUTED FROM
SCORES ON THE APTITUDE TEST AND AREA TEST OF THE G.R.E., GROSS ABILITY
Teacher Education Graduates Arts and Sciences Graduates
Scores Frequency Scores Frequency
2300—2399 7 2700-2799 2
2200—2299 8 2600-2699 3
2100-2199 7 2500-2599 4
2000-2099 6 2400-2499 4
1900—1999 6 2300—2399 8
1800-1899 6 2200-2299 16
1700—1799 9 2100-2199 13
1600-1699 14 2000-2099 16
1500—1599 6 1900-1999 13





N 70 N 112
M 1916.5 M 2147.8
S.D. 267.0 S.D. 278.0
S.E. 31.8 S.E. 26.3m m
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Q~ntitatjve and Verbal Abilities of the Subjects Measured by
the Aptitude Test of the G.R.E. --On Quantitative Ability, it was found
that there were statistically significant differences in mean performances
betweei1 Teacher Education subjects and those in the Arts and Sciences,
for the years 1958-59-60-61. These findings are presented in Table 6.
The findings point toward the likeliness of no general pattern
of similarity existing between students in Teacher Education and in
the Arts and Sciences represented in this sample in Quantitative
Ability, as measured by the Aptitude Test of the G.R.E.
In general, these findings seem to indicate the likeness of
superiority among students in the Arts and Sciences over those in
Teacher Education in Quantitative Ability, as measured by the Aptitude
Test of the G,R.E. for the years considered.
On Verbal Ability, there were found statistically significant
differences in mean performances between the Teacher Education majors
and those majoring in the Arts and Sciences for the years under
consideration, favoring Arts and Sciences. This is shown in Table 7.
In general, these findings seem to indicate the likeness of
a superiority among students in the Arts and Sciences over those in
Education in Verbal Ability, as measured by the Aptitude Test of the
G.R.E. for the years considered.
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TABLE 6
MEAN AND OTHER STATISTICS OF GRADUATES IN TEACHER EDUCATION AND
GRADUATES IN THE AREA OF THE ARTS AND SCIENCES, QUANTITATIVE
ABILITY
Teacher Education Graduates Arts and Sciences Graduates
N 70 N 112
M 355.2 H 399.1
S.D. 66.2 S.D. 81.6




NEAN AND OTHER STATISTICS OF GRADUATES IN THE AREA OF TEACHER EDUCATION
AND GRADUATES IN THE AREA OF THE ARTS AND SCIENCES, VERBAL ABILITY
Teacher Education Graduates Arts and Sciences Graduates
N 70 N 112
M 365.5 H 414.7
S.D. 76.4 S.D. 84.2




Comparison of Sublects’Performances with National Norms of the
Aptitude Test of the G.R.E.--In the analysis of means performances by
the subjects of this study and the National Norms of the G.R.E., data,
as presented in the Score Interpretation Handbook for Deans and Ad
visers,1 were utilized, in which mean scores percentile scores were
given,
These data are based on the scores of 3,035 candi
dates for graduation during the academic year 1957.
Quantitative Ability had a Mean of 480 and a Standard
Deviation of 94; Verbal Ability had a Mean of 492 and
a Standard Deviation of 98. Fiftieth percentile scores
for Quantitative Ability was approximately 500; for
Verbal Ability, fiftieth percentile score was approxi
mately 488.
Quantitatjve Ability. --On Quantitative Ability for the classes
1958-61, Mean performance for the Total School, representing 182
students, was 376.8 as compared with a Mean performance of 480 for
the National Norms. This is presented in Table 8. For the Total
School in 1958—61 a score of 376 ~17epresented the fiftieth percentile
on Quantit&tive Ability. A score of 376 was approximately the twelfth
percentile of the National Norm scores. There were fifteen scores
above the fiftieth percentile of National Norms found in the data
for the Total School in years considered on Quantitative Ability. The
highest, being 600, was by a student in the area of the Arts and
Sciences.
Verbal Ability. --A score of 492 represented the Mean on Verbal
Ability for the National Norms. The mean on Verbal Ability for the
1Prospectus for Deans and Advisors, ~~u~e-Record Examination
(Berkeley, California, 1961).
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Total Groups from Morehouse College was 376.2. This is presented
in Table 9. This score of 376.2 approximated the ninth percentile
on the National Norms. Twenty-six scores above the fiftieth
percentile of the National Norms on Verbal Ability were included in
the data for the Total School, the highest score being 600 by a
student in the Area of Arts and Sciences.
As can be surmised from the analysis of this data, there was
no instance of statistically reliable differences which favored the
Total Group from Morehouse College over the National Norms, on




MEANS AN]) OTHER STATISTICS OF GRADUATES IN THE TOTAL SCHOOL GRADUATING
AND THE NATIONAL NORMS (MEN AND TOTAL GROUP), QUANTITATIVE AB:tLITy
~ National Norms (Men) National Norms
N 182 N 1657 N 3035
N 376.8 H 492 N 492
S.D. 84.6 S.D. 95 S.D. 98




MEANS AND OTHER STATISTICS OF GRADUATES IN THE TOTAL SCHOOL AND THE
NATIONAL NORMS (MEN AND TOTAL GROUP), VERBAL ABILITY
— Total Group National Norms (Men) National Norms
N 182 N 1657 N 3035
M 376.2 N 507 N 480
S.D. 85.8 S.D. 95 S.D. 94





Comparison of the Teacher Education Subjects’ Performance with
the National Norms.--The performance of the Teacher Education subjects
on Quantitative Ability Test of the G.R.E is shown in Table 10. The
mean for the subjects in Teacher Education was compared to the mean of
men in National Norms’ population and also to all subjects in the National
Norm. Investigation shows that the subjects in Teacher Education had a
mean of 355.2. The men in the National Norm had a mean of 492, the
same as all subjects in National Norms. The standard deviation for the
subjects in Teacher Education was 66.2 and the standard error of the
mean was 8.2.
The standard deviation for the men in the National Norms was 95
and the S. E•m is 2.3. For all the subjects in the National Norms the
standard deviation was 98 and the S~E•m was 1.8. Further study of Table
10 shows that there was a significant difference between the performance
of the Teacher Education subjects and the National Norm subjects in
Quantitative Ability as measured by the Aptitude Test of the G.R.E.
for tfreyears under consideration.
The comparison of the subjects in Teacher Education to the National
Norms on Verbal Ability may be studied in Table 11. Investigation shows
that the mean for the Teacher Education student is 365.5. For the men in
the National Norms the mean is 507. The total population of the National
Norms had a mean of 480 on Verbal Ability. The standard deviation of the
subjects in Teacher Education was 76.4 and they had a standard error of
the mean of 1.7. Further inspection of Table 11 shows that there was a
significant difference in verbal ability between the subjects in Teacher
Education and National Norms.
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TABLE 10
MEANS AND OTHER STATISTICS OF GRADUATES IN TEACHER EDUCATION AND THE
NATIONAL NORMS (MEN AND TOTAL GROUP), QUANTITATIVE ABILITY
Teacher Education National Norms (Men) National Norms
N 70 N 1657 N 3035
M 355.2 M 492 N 492
S.D. 66.2 S.D. 95 S~D, 98





MEANS AND OTHER STATISTICS OF GRADUATES IN TEACHER EDUCATION AND
THE NATIONAL NORMS (MEN AND TOTAL GROUP), VERBAL ABILITY
Teacher Education National Norms (Men) National Norms
N 70 N 1657 N 3035
M 365.5 M 507 N 480
S.D. 76.4 S.D. 95 S.D. 94






Comparison of Arts and Sciences Subjectst Performance with the
National Norms. --The comparison of the performances of Arts and
Sciences students to the National Norms on Quantitative Ability is shown
in Table 12. Inspection shows that the Arts and Sciences subjects had
a mean of 399.1. The men in the National Norms had a mean of 507 and
the total population in the National Norms had a mean of 480. The
standard deviation for the subjects in Arts and Sciences was 81.4 and
the standard error of the mean was 7.6. The men in the National
Norms had a standard deviation of 95 and the standard error of the
mean, 2.3. For all subjects in the National Norms, the standard
deviation was 94 and the standard error of the mean was 1.7. Further
investigation of Table 12 shows that there was a significant difference
between the groups in Quantitative Ability as measured by Aptitude
Test of the Graduate Record Examination.
The comparison of the performance of the Arts and Sciences
subjects to the National Norms on Verbal Ability is shown in Table 13.
Inspection of this table shows that the Arts and Sciences subjects had a
mean of 414.7, as compared to a mean of 492 for the National Norms.
The standard deviation for the Arts and Sciences subjects was 84.2 and
the standard error of the mean was 8.02. For the National Norms the
standard deviation was 98 and the standard error of the mean was 1.8.
The investigation of this table shows that a significant difference
existed between the Arts and Sciences subjects and the National Norms.
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TABLE 12
MEANS AND OTHER. STATISTICS OF GRADUATES IN THE ARTS AND SCIENCES AND
THE NATIONAL NORMS (MEN AND TOTAL GROUP), QUANTITATIVE ABILITY
Arts and Sciences National Norms (Men) National Norms
N 112 N 1657 N 3035
M 399,1 M 507 M 480
S.D. 81.4 S.D. 95 SD. 94




MEANS AND OTRER STATISTICS OF GRADUATES IN THE ARTS AND SCIENCES AND
THE NATIONAL NORMS (MEN AND TOTAL GROUP), VERBAL ABILITY
Arts and Sciences National Norms (Men) National Norms
N 112 N 1657 N 3035
M 414.7 M 492 M 492
S.D. 84.2 S.D. 95 S.D. 98




guantitative Ability of the Total School on a Year to Year Basis,
1958, 1959, 1960, 196l.-—The performance of the subjects in the Total
School in 1958, on Quantitative Ability, as measured by the Aptitude
Test of the Graduate Record Examination is shown in Table 14. Investi
gation of this table shows that the mean was 375.7 and the standard
deviation was 95.2. Seventy-three per cent of the 122 students scored
between one standard deviation below and one standard deviation aboye
the mean (280-470). Eleven subjects in this group. scored above 500;
three of this eleven scored above 600. The scores interval with the
largest ~equency (19) was 300-319. This group’s scores ranged from a
low of 260 to a high of 720.
The statistics of the subjects of the Total School for 1959 on
Quantitative Ability are shown in Table 14. Inspection of this table
shows that this group had a mean of 415.1, and the standard deviation
was 87.6. Approximately sixty-three per cent of this group scOred
between 330 and 500. The score interval with the largest frequency
(15) was 400-419. Further investigation of this table shows that twenty-
two of these subjects scored above 500. The standard error of the mean
was 8.1 and the scores ranged from a low of 240 to a high of 610.
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TABLE 14
FREQUENCy DISTRIBUTION, NEANS AND OTHER STATISTICS CONPUTED FROM THE
APTITUDE TEST OF THE GRADUATE RECORD EXA~NINATION, QUANTITATIVE ABILITY,
FOR TOTAL SCHOOL FOR 1958 and 1959
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The findings of the subjects in the Total School of 1960, on
Quantitative Ability is shown in Table 15. Investigation of this table
shows that the mean for this group is 360.4, and the standard deviation
is 77.7. Approximately fifty-seven per cent of these subjects scored
between one standard deviation below and one standard deviation above
the mean (280-440). The score interval with the largest frequency
(14) was 320-339. The scores from this group ranged from a low of 240
to a high of 520. Six subjects in this population scored above 500.
The standard error of the mean was 7.9.
The performance of the subjects in the Total School of 1961, on
Quantitative Ability is shown in Table 15. Inspection of this table
shows that the mean for this group was 373.7, and the standard deviation
was 89.6. Approximately sixty-seven per cent of this group scored be
tween one standard deviation below and one standard deviation above the
mean. The standard error of the mean was 7.9. The score interval with
the largest frequency <17) was 300-319. It is noted that this table
shows that thirteen in this group scored above 500 and that the scores
for this group ranged from a low of 200 to a high of 590.
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TABLE 15
FREQUENCY DISTRIBUTION, MEANS AND OTHER STATISTICS COMPUTED FROM
APTITUDE TEST OF GRADUATE RECORD EXAMINATION, QUANTITATIVE ABILITY,
FOR THE TOTAL SCHOOL FOR 1960 and 1961.
1960 1961





520-539 5 520-539 2
500—519 1 500-519 2
480-499 3 480=499 6
460—479 6 460-479 6
440-459 4 440-459 2
420-439 4 420—439 8
400-419 9 400-419 8
380-399 7 380—399 9
360—379 6 360-379 12
340—359 8 340—359 10
320—339 14 320—339 9
300—319 6 300-319 17
280—299 2 280—299 10
260-279 13 260-279 16
240-259 9 240-259 0
220-239 0
200-219 2
N 97 N 128
N 360.4 M 373.7
S. D. 77.6 S. D. 89.6
S. E. 7.9 S.E. 7.9
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Verbal Ability of the Total School on a Year to Year Basis,
19585 1959, l9~0~ l961.--The statistics for the subjects in the Total
School in 1958, on Verbal Ability, as measured by the Aptitude Test of
the Graduate Record Examination can be found in Table 16. Investigation
of this table shows that the mean for this group of subjects was 359.1
and the standard deviation was 91. Approximately sixty-six per cent of
these subjects made scores between one standard deviation below the
mean and one standard deviation above the mean. The score interval
with the largest frequency (15) was 360-379. The standard error of the
mean was 8.2. Further inspection shows that for this group the scores
ranged from a low of 200 to a high of 640. Ten of these subjects scored
above 500. One of this ten had a score of 640.
The performance of the subjects in the Total School in 1959, on
Verbal Ability, as measured by the Apt~tude Test of the Graduate Record
Examination is shown in Table 16. A study of this table shows that the
subjects in this group had a mean of 381.5 and the standard deviation was
95.2. Approximately sixty-three per cent of these subjects scored be
tween one standard deviation below the mean and one standard deviation
above the mean. The score interval with the largest frequency was
360-379. In this interval there were twelve occurrences, The standard
error of the mean was 8,8. Further study of this table shows that the
scores ranged from a low of 220 to a high of 620. Twenty of these
subjects scored above 500. Five of this twenty scored above 600.
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TABLE 16
FREQUENCY DISTRIBUTION, NEANS AND OTHER STAITSTICS COMPUTED FROM
APTITUDE TESTS OF THE GRADUATE RECORD EXAMINATION, VERBAL ABILITY,
FOR TOTAL SCHOOL FOR 1958 and 1959
1958 1959
Scores Frequency Scores Frequency
640-659 1
620-639 0
600-619 0 620-639 2
580-599 0 600-619 3
560-579 5 580-599 1
540-559 1 560-579 2
520-539 1 540-559 3
500-519 2 520-539 4
480-499 2 500-519 5
460-479 4 480-499 4
440-459 6 460-479 8
420-439 6 440-459 7
400-419 9 420-439 6
380-399 9 400-419 11
360-379 15 380-399 5
340-359 8 360-379 12
320-339 11 340-359 11
300-319 13 320-339 9
280-299 6 300-319 7
260-259 8 280-299 3
240-259 10 260-279 5
220-239 3 240-259 4
200—219 2 220-239 3
N 122 N 115
M 359.1 M 381.5
S.D. 91.0 S.D. 95.2
S.E. 8.2 S. E. 8.8m m
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The performance of the subjects in the Total School in 1960,
on Verbal Ability, as measured by the Aptitude Test of the G.R.E.,, is
shown in Table 17.
Investigation of this table shows that the subjects in this
group had a mean of 364, and the standard deviation was 67.8. Approxi
mately sixty-four per cent of these subjects made scores between one
standard deviation below the mean and one standard deviation above
the mean. The mode for this group was 340 and the standard error of
the mean was 6.9.
Further review of this table shows that only two of these
subjects scored above 500. The scores ranged from a low of 220 to
a high of 580.
The statistics for the subjects in the Total School in 1961, on
Verbal Ability, as measured by the Aptitude Test of the G.R.E.,ar,~ shown
in Table 17. A close study of this table shows that the mean for this
group is 359.1 and the standard deviation is 73.2. Approximately sixty
nine per cent of the subjects scored between one standard deviation
below the mean and one standard deviation above the mean. The interval
with the largest frequency was 320-339. There were twenty-one cases in
this interval. The standard error of the mean was 6.5. The scores ranged




FREQUENCY DISTRIBUTION, MEANS AND OTHER STATISTICS COMPUTED FROM
APTITUDE TEST OF THE GRADUATE RECORD EXAMINATION, VERBAL ABILITY,
FOR THE TOTAL SCHOOL FOR 1960 and 1961
1960 1961
Scores Frequency Scores Frequency
580-599 1
560-579 0
540-559 0 540—559 3
520-539 0 520-539 0
500—519 1 500—519 3
480-499 2 480-499 2
460-479 4 460-479 6
440—459 2 440-459 6
420-439 4 420-439 6
400-419 6 400-419 3
380-399 8 380—399 17
360-379 10 360-379 9
340—359 14 340—359 13
320-339 14 320-339 21
300—319 6 300—319 15
280—299 7 280—299 9
260—279 10 260-279 7
240-259 3 240—259 6
220—239 3 220-239 2
N 97 N 128
N 364.0 M 359.1
S.D. 67,8 S.D. 73.2
S.E. 6.9 S.E. 6.5m m
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Comparison of Mean Performances on Quantitative Ability of the
Total School on a Year to Year Basis, l958-59-60-61.--In analyzing the
mean performances of the Total School for the years under consideration,
we find that in the year 1959, the mean score was 415.1. This score was
the highest of any year. There was a statistically significant difference
between this score and the mean scores of the other three years, 1958-
60-61, favoring the 1959 group. This is shown in Table 18.
Table 20 shows that no statistically significant difference
occurred between the 1958 graduates and the 1961 graduates on Quantita
tive Ability. This tends to suggest that the graduates in the 1959
graduating class were superior to the graduates of the 1958, 1960, 1961
graduating classes, on Quantitative Ability as measured by the Aptitude
Test of the G.R.E.
comparison of Mean Performances on Verbal Ability of the Total
School on a Year to Year Basis, 1958-59-60-6l.--.An investigation of the
Mean performance of the Total School for the years under consideration,
each year analyzed separately, shows that no statistically significant
differences took place between any of the years. This is shown in Table
19. The mean score for 1958 was 359.1, for 1959 it was 381.5, for 1960
it was 364 and for 1961 it was 359,1. Table 21 shows that no significant
difference exists between the 1958 and 1961 subjects on Verbal Ability.
This tends to suggest that neither the graduates in any of the years
under consideration were superior to graduates in the other years on
Verbal Ability as measured by the Aptitude Test of the G.R.E,
TABLE 18
MEANS AND OTHER STATISTICS FOR THE TOTAL SCHOOL FOR THE YEARS 1958, 1959, 1960 and 1961.
QUANTITATIVE ABILITY
1958 1959 1960 1961
N 122 N 115 N 97 N 128
M 375.7 M 415.1 M 360.4 M 373.7
S.D. 95.2 S.D. 87.6 S.D. 77.6 S.D. 89.6
S•E•m 8.6 S~E•m 8.1 S•E•m 7~9 S•E••~11 7.9
S.E. 11.8 S.E. 11.3 S.E. 11.1dm dm dm
S.R. 3.35 S.R. 4.83 S.R. 1.28
TABLE 19
MEANS AND OTHER STATISTICS FOR THE TOTAL SCHOOL FOR THE YEARS 1958,1959, 1960 and 1961, VERBAL
AB ILITY
~ 1958 1959 1960 1961
N 122 N 115 N 97 N 128
M 359.1 M 381.5 M 364 N 359.1
S.D. 91.0 S.D. 95.2 S.D. 67.8 S.D. 73.2
S.E. 8.2 S.E. 8.8 S.E. 6.9 S.E. 6.5
m m m
S.E. 12.03 5. E. 11.2 S.E. 9.5dm dm dm
S.R. 1.86 S.R. 1.56 S.R. .56
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TABLE 20
MEANS AND OTHER STATISTICS FOR THE TOTAL SCHOOL FOR THE YEARS 1958 and
1961, QUANTITATIvE ABILITY
1958 1961








MEANS AND OTHER STATISTICS FOR THE TOTAL SCHOOL FOR THE YEARS 1958 and
1961, VERBAL ABILITY
1958 1961










Introduction.—-The problem involved in this Study was to as
certain differences, similarities, and relationships as revealed by
scores on the Aptitude Test of the Graduate Record Examinations between
students in the area of Teacher Education and students in the area of
Arts and Sciences of Morehouse College during the period 1958-1959-
1960—1961.
Great emphasis and financial support is given to students
studying in the area of Arts and Sciences with less emphasis and support
given to students in the area of Teacher Education. This is evident
by the aid to education program sponsored by the Federal Government
and by private organizations. Yet, one of the major tasks of our
educational system in the next ten years is to train more and better
teachers to meet the demands of the great number of students predicted to
be entering our institutions during the 1960’s. The writer of this
thesis believes that good teachers are necessary for the good of our
Universal Educational Order. This study was conducted in the interest of
discovering whether or not the existing methods were effective in getting
students of high caliber to enter the teaching profession.
Resume of Research Procedure.-—The problems involved in~; this
study were to ascertain differences, similarities and relationships as
revealed by scores on the Aptitude and Area Tests of the Graduate Record
Examinations between the students graduating from Morehouse College in the
area of Teacher Education in the years 1958-61, and the students graduating
from Morehouse College in the years 1958-1959-1950 and 1961, in
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the Arts and Sciences.
The Descriptive Survey Method of Research was used, employing the
techniques of testing and Statistical analysis. The purposes of this
study were achieved through the following steps:
1. Scores from the Graduate Record Examinations for the
graduates of Morehouse College, during the years
l958-59-6O~6l, were secured from the Registrar’s
Office.
2. These data were organized in accordance with the
purposes of this study, and presented in tabular
and narrative form.
3. Appropriate statistical methods were applied to the
data as determined by the specific questions in the
purposes of the study.
4. Statistical findings, resulting from the application
of appropriate statistical methods were analyzed,
presented tabularly, and interpreted. The .05
level of confidence was adopted as the criterion of
reliability.
The data gathering instrument used in this study was the Aptitude
and Area Tests of the G.R.E. The subjects of the study included all of
the graduating students in Morehouse College to whom the complete test
series were administered during the years 1958-1959_1960_1961. The sample
for these years included 70 students from the area of Teacher Education
and 112 students from the area of the Arts and Sciences. Students taking
only part or none of the GR.E were not included. The majority of the
students were graduates of predominantly Negro high schools: all of the
subjects of this study were characterized by at least one other conmion
factor in addition to being selected students, that of race, Even though
the conceptual framework of this study did not include causal relationships,
recognition of cultural influences, as has been pointed out previously, did
determine, in part, the extent to which the findings become meaningful.
It was found, in the survey of pertinent literature, that very few
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studies have been conducted on the Aptitude Test of the G.R.E. Studies,
however, have been conducted on the predictive value of other G.R.E.
scores.
In the instances cited, the scores were found to be reliable for
predictive purposes. Studies of a tangential nature were also included in
the survey of pertinent literature. These studies also confirmed the pre
dictive value of certain standardized test scores. Another instance of a
study of tangential nature revealed cultural factors as being operative in
an otherwise testing situation.
Findings
1. The Teacher Education graduates for the four years
studied earned a mean score of 355.2 as measured
by the Quantitative Ability Test of the G.R.E.
2. The Arts and Sciences graduates for the four years
studied earned a mean score of 399.1 as measured
by the Quantitative Ability Test of the G.R.E.
3. There was a significant difference between the
performance of the Teacher Education graduates
and the Arts and Sciences graduates as measured
by the Quantitative Ability Test of the Graduate
Record Examinations.
4. The Teacher Education graduates for the four years
studied earned a mean score of 365.5 as measured
by the Verbal Ability Test of the G.R.E.
5. The Arts and Sciences graduates forthe four years
studied earned a mean score of 414.7 as measured
by the Verbal score of the G.R.E.
6. There was a statistically significant difference
between the performance of the Teacher Education
graduates and the Arts and Sciences graduates as
measured by the Verbal Ability Test of the G.R.E.
for the years under consideration.
7. The Teacher Education graduates for the four years
studied earned a mean score of 1916.5 as measured
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by the Gross Ability scores (combination of all tests)
of the Graduate Record Examinations..
8. The Arts and Sciences graduates for the four years
studied earned a mean score of 2147.8 as measured
by the Gross Ability scores of the G.R.E.
9. There was a statistically significant difference be
tween the Teacher Education graduates and the Arts
and Sciences graduates as measured by the Gross Ability
scores of the Graduate Record Examinations.
10. A statistically significant difference was found between
the Teacher Education graduates and the National Norms
on the Quantitative Ability Test of the Graduate Record
Examinations. This difference was in favor of the Nation
al Norms.
11. A statistically significant difference was found between
the Arts and Sciences graduates and the National Norms
of the Quantitative Ability Test of the G.R.E.
12. A statistically significant difference was found between
the Teacher Education graduates and the National Norms
on the Verbal Ability Test of the G.R.E.
13. A statistically significant difference was found between
the Arts and Sciences graduates and the National Norms
on the Verbal Ability Test of the G.R.E.
14. The Total School for 1958 earned a mean score of 375.7 as
measured by the Quantitative Ability Test of the G.R.E.
15. The Total School for 1959 earned a mean score of 415.1 as
measured by the Quantitative Ability Test of the G.R.E.
16. The Total School for 1960 earned a mean score of 360.4 as
measured by the Quantitative Ability Test of the G.R.E.
17. The Total School for 1961 earned a mean score of 373.7 as
measured by the Quantitative Ability Test of the G.R.E.
18. The Total School for 1958 earned a mean score of 359.1 as
measured by the Verbal Ability Test of the G.R.E.
19. The Total School for 1959 earned a mean score of 381.5 as
measured by the Verbal Ability Test of the G.R.E.
20. The Total School for 1960 earned a mean score of 364 as
measured by the Verbal Ability Test of the G.R.E.
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Conclusions.__The following conclusions were as the result of
the analysis and interpretation of the data:
1. There is a statistically significant difference in the
Quantitative scores made on the G.R.E. by students majoring
in Teacher Education and the Quantitative scores made by stu
dents majoring in the Arts and Sciences. Therefore, the
null hypothesis was rejected.
2. There is a statistically significant difference in the
Verbal scores made on the G.R.E. by students majoring in
Teacher Education and the Verbal scores made by students
majoring in the Arts and Sciences. Therefore, the null
hypothesis was rejected.
3. There is a statistically significant difference in the
Gross scores made on the G.R.E. by students majoring in
Teacher Education and the Gross scores made by students
majoring in the Arts and Sciences. Therefore, the null
hypothesis is rejected.
4. There is no significant similarity existing between the
subjects in Teacher Education and graduates in the Arts
and Sciences in Quantitative Ability and Verbal Ability,
as measured by the Aptitude Test of the G.R.E. for the
years considered. The graduates in the Arts and Sciences
were superior to the graduates in Teacher Education for
years considered as measured by the Aptitude Test of the
G.R.E.
5. There were no instances of statistically reliable
difference which favored the Total Schools on the
areas independently over the National Norms on either
Quantitative Ability or Verbal Ability for the years
considered. Mean performance on both Quantitative
Ability and Verbal Ability did not exceed the 20 percen
tile of the National Norms. The subjects in the National
Norms were superior to the subjects in the Total Group from
Morehouse in Quantitative and Verbal Abilities as measured
by the Aptitude Tests of the G.R.E. for the years under
consideration.
6. There is no evidence of a trend of improvement in the
Quantitative and Verbal Abilities scores as measured by
the G.R.E. for the years under consideration.
Implications.__consistently low scores on the Quantitative Ability,
and the Verbal Ability as measured by the Aptitude Test of the G.R.E., by
the subjects of this Study suggested several implications.
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1. The Aptitude Test of the G.R.E. may not be valid for the
subjects tested in this study. Perhaps uncontrolled environ
mental factors which are associated with the debilitating
culture with which the Negro is forced to interact in a
segregated society were operative in distorting the validity
of this test. In this connection, there is the indication
that the National Norms for the G.R.E. were determined from
a population which differs markedly from the incidental
sample of this study.
2. There may be a lack of familiarity with and~a:dj~ta~j~ for
standardized test procedures among the subjects of this
study. it is generally assumed that by the time an
~.ndividual reaches senior college level he has been exposed
tp a number of standardized tests. This assumption may not
be a necessarily valid one. There is also the possibility
that certain psychological attitudes could have been developed
as the results of previous experiences with standardized tests
which transferred negatively to the G.R.E.
3. The possibility of lack of motivation to demonstrate ability
on the Aptitude Test of the G.R.E. in the present testing
program of Morehouse College could be implied. Little follow-
up study has been made by the college on G.R.E. scores and
little emphasis has been placed on tests. Students, possibly,
consider the G.R.E. as a matter of requirement, not necessarily
of consequence.
4. There is the implication of genuinely low abilities in
Quantitative and Verbal Ability as measured by the Aptitude
Test of the G.R.E. among the subjects of this study.
5. There is the implication that the students that enrolled in
the Total School of Morehouse College for each one of the
years under consideration were no better on Quantitative
Ability and Verbal Ability than the preceding year.
Recolnmendations.-_The conclusions reached as a result of this
study point to the feasibility of certain recommendations. These
recommendations are directed to the administrative officers of Morehouse
College, to the Deans of Instruction at Morehouse College, and to the
students of Morehouse College.
1. Efforts should be made to improve the caliber of students
who enroll at the college.
2. A study should be conducted to determine the reason that
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the better students at Morehouse College major in the
Arts and Sciences. This should be doná in the interest
of guiding some of the better students into the Teacher
Training Program.
3. The college curriculum should be examined so as to find
out why there is no Significant improvement in the
G.R.E. scores of students over a four-year period. This
condition is not in keeping with the idea of progress.
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